niversities today are vi-
brant hubs of cultural
exchange, bringing toge-
ther national and inter-
national students in an increasingly
globalized academic landscape. With
the rise of English Medium Education
(EME), institutions are embracing
new ways of teaching that go bey-
ond traditional classroom methods,
fostering an environment where di-
verse perspectives enrich learning.

However, effective intercultural
communication remains a challenge.
Differences in language proficiency,
academic expectations, and social
norms can create barriers that hinder
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Bridging Cultures:
The Importance of Intercultural
Communication at Universities

collaboration and mutual understan-
ding. Universities must take proac-
tive steps to bridge these gaps by
promoting intercultural competence,
encouraging peer interaction, and in-
corporating inclusive teaching stra-
tegies.

This edition of Gtos Politechniki inc-
ludes an interesting article prepared
by Malgorzata Baczynska. M.A. on
Intercultural Communication at uni-
versities. Katarzyna Matuszak, Ph.D.
presents new ways of communica-
ting at administrative level, while
Edyta Olejarczuk, Ph.D. recommends
a book on communication. Finally,
Nuala Mederski. M.A. and |bring

some news from the Eunice4U per-
spective, where real intercultural
communication begins.

Intercultural communication is no
longer an optional skill; it is a neces-
sity for success in a globalized world.
By fostering meaningful dialogue
and understanding, universities can
prepare students for a future where
collaboration across cultures is the
key to innovation and progress.

Happy reading!
PUT Prof.
Liliana Szczuka-Dorna, Ph.D.

Intercultural communication
in the EMI context

n an environment where the
language of communication and
instruction is English, and indi-
vidual represent
various often very different cultural
backgrounds, the knowledge of tho-

interlocutors

se sometimes subtle cultural gaps
may determine how successful or
inauspicious a given conversation or
instruction will be. Hence, the con-
cept of intercultural communication
is an indispensable element of EMI,

facilitating a flourishing educational
experience.

Students consistently coming late
for class, not to mention failing to
meet all the assigned deadlines, the
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all-pervading silence when the te-
acher opens a discussion but there
is no volunteer to carry on the co-
nversation, or aresentful student
reacting to negative feedback even
though it is provided constructive-
ly and politely - these are probably
only some of the possible problems
every academic teacher faces while
dealing with international students.
Quite naturally, both sides may take
such situations personally, or at le-
ast make snap judgements that the
student is negligent, dismissive or
simply rude, and the teacher bossy,
fastidious or intolerant. To make
matters worse, if both sides do not
tackle the situation subtly and with
an open mind, the misjudgements,
which may actually be derived from
having different cultural backgro-
unds, will only intensify leading to
a complete disaster, i.e. a demotiva-
ted and dissatisfied student and/ or
teacher.

When dealing with international
students, these are the teachers
who, due to their life and academic
experience, should take a much bro-
ader perspective on what is going on
during class. An awareness of cultu-
ral differences does not necessarily
lead to the perpetuation of stereo-
types, but, on the contrary, means
we do not look at others though the
lens of our own culture. So, what are
those elusive signals every academic
teacher should pay attention to or be
alarmed by?

First of all, make sure you are fami-
liar with the concept of time and
deadlines throughout cultures. In
some cultures, time is perceived as
more flexible, while in others it is
a non-negotiable element of every
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meeting or deadline. According to
Pant (2016), ‘Western cultures tend
to view time as linear, with a defi-
nitive beginning and end.” Time is
viewed as in limited supply, so We-
stern people structure their lives,
‘[..] by milestones and deadlines.’
Not surprisingly, if someone fails
to meet a deadline, they are usually
perceived as incompetent. The other
extreme of the scale is occupied by
those cultures treating time as cycli-
cal and endless. It is more important
to do things properly and in harmo-
ny rather than to worry about be-
ing on time (Pant, 2016). Following
Pant (2016), ‘in India, for instance,
deadlines are viewed as “targets” to
be met in the context of completing
tasks [..] and the potential dama-
ge adelay would have on aparti-
cular relationship." The solution is
simple: talk to your students at the
very beginning, ask them about their
perception of time and explain how
it works in your country. While em-
phasizing that meeting deadlines is
important, try to appeal to students’
values. As Pant (2016) observes, if in
one culture having a good relation-
ship is important, then accentuate
how missing the deadline will de-
stroy this relation. Also, use some
visuals such as timelines to illustrate
due dates.

Secondly, be aware of direct and in-
direct communication styles. Direct
communicators have atendency to
say what they think, mostly inter-
preting words literally (Joyce, 2012).
They usually represent low-context,
more heterogenous cultures, whe-
re clear communication is the key
to success. Indirect communication
observed in high-context cultures
is usually richer in such elements as

context, silence or tone of voice. It
definitely requires the skill of reading
between the lines. Solution: while
Western cultures usually give direct
feedback, which may be perceived
as harsh or even insulting by Eastern
cultures, try to encourage students’
open and honest communication.
Depending on your students’ cul-
tural background, provide feedback
in aculturally sensitive way, giving
so-called ‘sandwich feedback’, i.e.
positive feedback, then constructive
criticism, followed once more by po-
sitive feedback.

Finally, if silence is the answer, then
consider the idea of power distance.
According to Hofstede, high power-
-distance cultures are usually reluc-
tant to ask guestions of or contra-
dict a person in power, whereas low
power-distance cultures, on the con-
trary, treat everybody equally and
the society as such is less hierarchi-
cal. A perfect example of a high po-
wer-distance country is Russia and
post-Soviet countries, while Scandi-
navian countries and the USA defi-
nitely represent the less hierarchical
model. Solution: do not expect to
change your students’ approach. Try
to provide a safe, friendly and open
environment which encourages dia-
logue and critical thinking. Encoura-
ge your students to challenge your
ideas.

These were just a few examples of
the most common misunderstan-
dings. The potential, however, is
huge and only by being conscious
of such challenges and addressing
them patiently and peacefully, can
you create an inclusive and suppor-
tive learning environment. So, as an
EMI teacher, you should respect va-



rious perspectives, encourage open
dialogue, and clearly communicate
your expectations concerning assi-
gnments, projects, attendance etc.
Consider broadening your knowledge
of different teaching methods that
take into account cultural differen-
ces, be open-minded and, most of
all, create opportunities for your stu-
dents to talk, interact and also learn
about other cultures. It is in your
hands.

Malgorzata Baczynska, M.A.
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ave you ever wondered

how human communica-

tion works? Or have you

ever been in asituation
when you were misunderstood by
your students or colleagues at uni-
versity? Was this because of cultural
differences, non-verbal communica-
tion, or simply that the listener did
not understand your joke? If your
answer is positive in at least one of
these cases, ‘Human Communica-
tion: Motivation, Knowledge, Skills'
by Sherwyn P. Morreale, Brian H.
Spitzberg, and J. Kevin Barge is an
excellent choice for you. The book
features the collaborative work of
recognized experts in the field of
human communication and offers
practical tips on how to communica-
te across cultures.

The book, published in 2007 by
Thomson Learning, appears to be
relevant for a wide audience inclu-
ding academic teachers, content te-
achers, and PhD students, as well as
English as a Medium of Instruction
courses offered to students in inter-
national settings.

The bookis firstly divided into 5 parts
- (1) Foundations of communication,
(2) Interpersonal communication, (3)
Small group communication, (4) Pu-
blic speaking, and (5) Communication
competence in a mediated world -
and then further into 16 chapters, so
that the reader may choose the par-
ticular sections he/she is interested
in. What is more, at the end of each
chapter, there is a ‘Building Skills’
section with hands-on tasks for indi-
vidual work and group activities that
help readers develop aframework
for choosing communication messa-
ges that will allow them to act com-
petently. One of the main strengths
of this book is the accessible way it
is written and the pleasant way it is
designed, with a number of pictures
and charts.

All in all, it is aclear, concise and
comprehensive book covering the
extremely interesting topic of hu-
man communication and cultural
differences with plenty of food for
thought.

Edyta Olejarczuk, Ph.D
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